Perhaps the most influential thinker about education in the late twentieth century is Paulo Freire. He has been particularly popular with informal educators with his emphasis on dialogue. According to Freire, to enter into dialogue presupposes equality amongst participants. Each must trust the others; there must be mutual respect and love (care and commitment). Each one must question what he or she knows and realizes that through dialogue existing thoughts will change and new knowledge will be created. This study highlights the diversity of life and professional experiences of one doctoral cohort at New Mexico State University in Special Education. We reflect on topics of gender, culture, and language by reflecting on the impact of individual backgrounds on our collaborative intent to build a doctoral learning community.
INTRODUCTION
Since the birth of academia gender, culture, and language have played a large role in the hierarchy of higher education. Contributing to this hierarchy could be that two thirds of all illiterates in the world, approximately 565 million people, are women (Finke, 1993) . In the field of education, females are the dominate fixtures at the primary and elementary level; however, the comparison between men and women drastically changes as the level of school increases.
At the secondary and higher education levels, men easily overtake women in their numbers (Staudt, 1998) . The most significant gaps in gendered education occur at the secondary level in which females are rarely encouraged to study in fields of science, math, or technology; contrastingly, females are often found studying in the fields of humanities, service, and commerce (Staudt, 1998) . Segregations among males and females in the aforementioned mentioned fields of study contribute to post higher education outcomes. This logic does not follow that of a modern female.
Paulo Freire, perhaps the most influential thinker about education in the late twentieth century, suggests that "the integration of the younger generation into the logic of the present system" is not only necessary, but imperative to ensure a future which would allow for the "practice of freedom" (Freire, 1968 ). Freire"s "practice of freedom" and "dialogue" is the enabling of students to become activists for the transformation of the current system (1968) . According to Freire, to enter into dialogue presupposes equality amongst participants. Each must trust the others; there must be mutual respect and love (care and commitment). Each one must question what he or she knows and realizes that through dialogue, existing thoughts will change and new knowledge will be created.
Student who learn English as a second language are not lazy, unprepared, and passive, there are some reasons preventing them from participation in the class such as shyness, culture, power, their backgrounds, and not feel entitled to participate in the class (Vandrick, 2000) .
Culture is a way of life that include knowledge, laws, attitudes beliefs, mores, customs, language traditions, habits, achievement, spiritually, thoughts mores, values, customs, religion and rules which allow interactions and communications with group of people in the society. The interaction among the members of society may accrue through the use of language through using verbal or non verbal which is considered as the vehicle of culture (Ogunsiji et al., 2012) .
This study highlights the diversity of life and professional experiences of one doctoral cohort at New Mexico State University in Special Education. We reflect on topics of gender, culture, and language by reflecting on the impact of individual backgrounds on our collaborative intent to build a doctoral learning community.
The Freirian background
Born in 1921 in Northeastern Brazil to middle class parents, the young Paulo Freire began life as privileged. That was, until the economic crisis of the 1930s Great Depression in the United States radiated onto a precariously underdeveloped Latin America. Like much of the population, Freire too came to experience a "culture of silence" and hungering poverty that so poignantly motivated his viewpoints and manifesto-like pieces of educational and political philosophy. Devoted to advancing those who were marginalized, Freire dedicated himself to a "pedagogy" of enabling the oppressed of the world. The following will attempt to summarize historical context, and some of the main concepts of the singular "Pedagogy of the Oppressed," including our emphasis on Freirian dialogue as tool for building a doctoral learning community.
Historical contexts
It was during the 1964 Brazilian government coup d'estate, the first of many in Latin America, that a violent political take-over forced Paulo Freire into exile in Chile, a country itself not far from dictatorship. There he worked for the United Nations Educational, Scientific, and Cultural Organization (UNESCO) and later traveled to the United States before returning to his homeland. Some of 
Implications for education
Perhaps one of the main Freirian conclusions for us universally is that the educational system itself is the major policy setter and instrument in perpetuating a "culture of silence" so often mentioned throughout his work. This "new" education proposed by Freire instead lends itself to novel experiences of reality, self, and dignity to transform worldviews and deprogram cultural conformity into radical self-awareness as a non-static, non-given world needing humanitarian problem solving. Man's ontological vocation is thus to be a subject acting on and changing the world. Freire also describes the oppositional "banking" style of education, in which teachers are the supposed know-all and end-alls who deposit information into students. Instead, Freire calls for authenticity in a model of pedagogical thought, communication, participation, responsibility, and freedom.
Applications in special education
When considering the ever-dominant dependence on the Western model of education, Freirian perspectives have reminded us to revisit our own automated approaches to our dynamic roles in becoming researcher-academics in the field Special Education. The Freirian "practice of freedom," despite its original Portuguese and historical context, hits close to the heart and mission of special educators in the long-standing battle for societal inclusion of those with disabilities.
Perspectives on disability
The definitions of disability have varied widely in the United States and abroad due to changes in societal and educational perspectives across the years, especially during the last century. The traditional deficit view of disability has been particularly marginalizing and is based on early drives in educational measurement in the 1900s to capture the average man"s traits and capabilities. Over time, more contextualized views of disability have emerged to compete with the typical vs. atypical nature of deficit perspective. For example, a cultural perspective recognizes the meaning, and degree of handicap due to disability in terms of one"s culture. Even more progressive in terms of equality for all, and fitting with Freirian philosophy, is the sociological perspective which suggests it is society who collectively constructs notions of disability and subsequent barriers (Smith and Tyler, 2010) . In the case of the United States, the decision of Brown vs. Board of Education, 1954, paired with the sociopolitical climate of its time, assisted in bringing the Civil Rights movement to fruition for a variety of minority groups. Americans quickly found the will to challenge the government en masse; sit-ins, protests and many more issues of equality came about after schools were desegregated. This landmark case, given special importance by Smith and Tyler (2010: 12) , reaches especially deep into our legal promises for fair and appropriate services for all children. The first civil rights law for people with disabilities comes from Section 504 of the Rehabilitation Act of 1973 and was followed years later by the Americans with Disabilities Act (ADA) 1990 (Shapiro, 1994) . These laws specifically ensured that people with disabilities could not be discriminated against because of their disability (Shapiro, 1994) . Later, the authorization of the Individuals with Disabilities Education Act (1990), formerly Education of All Handicapped Children Act (1975) , and reauthorized most recently in 2004 provides a free and appropriate education for all students with disabilities (Shapiro, 1994) . Thus, over the last fifty years, cultural diversity and the need for cultural competency has taken a foremost role in the preparation of pre-service and in-service professionals in the field.
Growing diversity
Acknowledging a rapid racial and ethnic diversification in the United States, special educators have begun to pay more attention to promoting culturally relevant practices to better serve students from culturally and linguistically diverse (CLD) backgrounds. That being said, however, past and current research reveals an over-representation of minorities being placed in special education programs (Donovan and Cross, 2002) , requiring continued advocacy for CLD assessment and intervention reform.
While the intended audience of Freirian pedagogies was specifically the earlier mentioned community of educators and humanists at a time in Latin America when Socialism was on the verge of possibility, due to the reality of the now audience, ourselves as students, it must also be that the work of Freire is applicable to the situations of the doctoral education. This includes, but is not limited to, the realms of special education scholarship and leadership acting on behalf of diverse populations to fight against oppression of groups historically labeled as "inferior" and provide tools, specifically for those called "disabled" to participate and transform their situation.
Our becoming and dialogue
The reader and student of Freire"s methodology must react openly and actively, since liberation is not passive. The truths of those willing towards radicalism, and "unveiled reality" are the only trustworthy actors of these goals. What Freire deemed conscientizacão in his native Portuguese, is learning to perceive social, political, and economic contradictions and then taking action against the oppressive elements of that reality. Therefore, the approach must be a dialogical and problem solving education. The "dialogue" suggested must prove then to be a commitment to a mutual trust and faith in humanity, such that thematic investigations are anthropological and cultural concepts rather than dehumanizing.
The justification for such an education stems from those truly involved with a concern for humanity, so much so that the recognition of dehumanization is unavoidable. This dehumanization includes acts of injustice, exploitation, oppression, violence, labor, alienation, rape, struggle and so forth. Freire denounces this historically structured discourse of conquest, manipulation, and cultural invasion that has preserved certain dominations and status quos over time. Again, the alternative and necessary is a theory of action and communication, the conscientizacão of the oppressed. To overcome the conscientizacão a clear and resounding voice must be present. Giroux (1988) refers to voice as "the means at our disposal−the discourses available to us−to make ourselves understood and listened to". As women in academia our voice must be discovered and listened to. In the United Kingdom, the percentage of female professors stands at 15.3% and in Germany women represent a mere 8.6% of professors (Pritchard, 2007) . It is suggested that women carry the "curse" of caring and that students have a certain expectation for women professors that requires the adaptation of a feminine style of teaching (Carson, 2001) . Therefore, women in higher education are required to work harder to overcome their "curse" and meet not only the research standards, but also that of teaching and counseling (Carson, 2001 ).
Instead of neutralizing of our gender roles, we view the road to true equality and intellectual freedom for academic women within the context of oppression.
Interestingly, Freire outlines the contradiction of the oppressed and the oppressors, obvious to him in the historic setting of his writing that as the first step of selfawareness begins there is surprising effect of "fear of freedom," in which the oppressed begin to actually adhere to the modeled attitude of oppressive power which has already been internalized as the only gaining group, precisely materialistic in its purpose despite the cost to the "other" as a human given right (Freire, 1968) . Since the oppressed are emotionally dependent, Freire claim their behaviors actually prove "necrophilic" or selfand fellow-destructive. While obvious efforts are being made in academia to move to a better appreciate of the scholarship of teaching, the publish or perish mentality still exists (Boyer, 1990) .
The cutthroat nature of academia is ever present with regard to research ideas and publications. Rather than an outpouring of continuous research knowledge, academics are holding on to manuscripts and research so as to submit for publication at a time that will most benefit their career. Liberation then must be mutual for both the oppressed and it's oppressors to destroy false charity, greed, and dehumanization, to create a revolutionary leadership that practices, "co-intentional education". Freire describes that, "teachers and students (leadership and people), co-intent on reality, are both subjects, not only in the task of unveiling that reality... [but also] through common reflection and action" (p.51). To us, this last thought of co-intention with dialogue is the most fundamental to what we would also call cooperation, being the only means for equality en masse.
In his book, Teachers As Cultural Workers, Freire describes the notions of understanding oneself by stating, "the importance of identity of each one of us as an agent, educator or learner, of the educational practice is clear, as is the importance of our identity as a product of a tension-filled relationship between what we inherit and what we acquire" (p.125). According to Freire, we interact with our world based on our identity, and our identities are formed through dialogue and discourse. As a part of dialogue and discourse in learning and communicating, comes the importance of individual stories. Individual stories guide how each person view his or her world, especially when interacting in the education arena.
METHODOLOGY
The authors used descriptive research in their study based on their own personal experiences reflected on topics of gender, culture and language. Four participants were participated in this study, their age between 30 and 40, came from different backgrounds.
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Research question
This research is attempting to answer the below questions:
Does getting higher education affect women from different background positively reflected on topics of gender, culture, and language? What are the affects of getting higher education in women life from different backgrounds?
Our stories
Culture Leslie: According to Freire (2005) 
